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Results-oriented
professional development
Solution Tree is committed to providing expert and innovative professional development. 
We partnered with more than 600 schools and districts last year to improve student 
achievement through the implementation of best teaching practices.

The following pages highlight examples of inspiring success stories from schools that
have partnered with us.

Improve student achievement 
You work every day to achieve high levels 
of student achievement. It’s a big challenge, 
but we’re here to help. 

Discover research-based solutions 
With books and videos based on the latest
research, you’ll acquire foundational knowledge, 
explore bold new ideas, and gain practical 
implementation strategies for sustained 
improvement. 

Learn from top experts 
Our experts are renowned thought 
leaders, researchers, and practitioners 
who embody deep experiential knowledge—
so you can be sure that you’re getting the 
best training available. 

Partner with us
Let’s work together to build on your momentum
to initiate the powerful next steps toward 
improvement. No matter where you are on your 
journey, we’ll give you the support you need to 
bring out the best in your school or district.
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RTI AT WORK™......24ASSESSMENT......18
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After several months of research and 
dialogue with practitioners throughout 
the nation, it became apparent that the 
hype was real. PLCs . . . . are being used 
by schools and districts of all sizes and 
demographics to make signi� cant impacts
on student achievement.”

—Evaluating Professional Learning Communitites: Final Report 
An APQC© Education Benchmarking Project

In addition to the empirical data seen at 
schools, there is a small mountain of research 
available on the signi� cance and impact of the 
PLCs [in our study].”

—Evaluating Professional Learning Communitites: Final Report
An APQC© Education Benchmarking Project

Working in isolation, without time or meaningful 
support for their professional development, most 
teachers will produce mundane results. But if schools 
become places of professional learning and practice 
for teachers, then teachers, collectively, can enable 
students to thrive.”

—Evaluating Professional Learning Communitites: Final Report
An APQC© Education Benchmarking Project 

I’ve had the unique opportunity over the past 
three years to visit close to 100 of the world’s 
most innovative and high-performing schools. 
After all of these experiences, I’ve come to the 
conclusion that the RTI at Work™ model, built 
upon the PLC at Work™ process, offers the most 
effective way to achieve high levels of learning 
for all students.”

—Timothy Stuart, executive director of R&D and strategic programs, 
Singapore American School

Our collective assertion is that classroom 
assessment is the most powerful type of 
measurement in education that in� uences 
student learning.”

McMillan, J. H. (2013). SAGE handbook of research on 
classroom assessment (p. 4).  Thousand Oaks, California: 

SAGE Publications.



4 @SolutionTree     #atplc

For 2010–11, Fairdale High School was 
identi� ed as a “Priority School,” meaning 
the school was “Persistently Low Achieving” 
by NCLB guidelines and in the bottom 5th 
percentile for math/reading achievement
in the state of Kentucky.

DEMOGRAPHICS

CHALLENGE

Community and local media did not perceive Fairdale 
to be a location for high academic achievement and 
college readiness.

IMPLEMENTATION

The � rst step in turning Fairdale around was to create 
an atmosphere of shared leadership and expertise. 
Fairdale implemented the Professional Learning 
Communities at Work™ process, working closely 
with Solution Tree Associate Garrick Peterson who 
offered training, guidance, and support on-site. The 
PLC at Work™ process enabled teachers to collaborate 
and focus on using data to seek best instructional 
practices, assess student achievement, improve current 
instructional methods, and get achievement results. 
Fairdale faculty are working together to sustain a 
culture based on the belief that all students can learn 
given the proper time and motivation.

• 70 Teachers (11 National Board Certi� ed)

• 1,078 Students

• 73% Free and reduced lunch

•  3% Homeless

• 8% Limited English pro� cient

• 12% Special education

• 22% African American

• 12% Hispanic

• 2.4% Asian/Paci� c Islander

• 1.2% Other

Teachers are committed to working with each student 
on a standards-based curriculum, using common 
formative and summative assessments, and using all 
time available until all students have learned. The use 
of standards-based common formative assessments by 
each team in every course provides daily and weekly 
data that shows how students are progressing on 
standards and skills for college and career readiness. 
A � exible intervention system allows teachers to 
quickly identify learning gaps so that students can 
achieve standards-based learning and master skill 
sets immediately. The system also offers multiple 
opportunities for students to meet learning goals.

Fairdale High School is a suburban school in the 
Jefferson County Public School System. The local 
community of Fairdale is primarily white (96%), with 
small percentages of Hispanic (1.5%) and African 
American (1%) residents. The median income of 
$39,663 is signi� cantly lower than the state median 
income. Nearly all the minority population at Fairdale 
comes from three areas a substantial distance away. 
The median income of families from these satellite areas 
is well below the median income of Fairdale residents.

For 2011–12, Kentucky adopted the Common Core 
State Standards. A new accountability and assessment 
system considers not just pro� ciency in math and 
reading, but also measures student achievement 
using a growth model related to college and career 
readiness. Administrators, counselors, and teachers 
analyzed the available assessment data to ensure 
each student had the maximum opportunities and 
resources to meet state requirements. Then, the 
school challenged all stakeholders to assist in the 
goal of improving student learning and school culture 
simultaneously—with a clear vision, mission, and set 
of collective commitments focused on preparing each 
student for postsecondary education.

Fairdale High School
Louisville, Kentucky

PLC AT WORK™

EVIDENCE OF EFFECTIVENESS
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Solution Tree has been pivotal to our rapid improvements 
in student achievement. Their conferences and workshops 
continue to be among the best professional development 
opportunities for our teachers and leaders at every stage 
of the PLC process.”

—Principal Bradley Weston

RESULTS

To measure success in meeting the collaborative goal 
of college and career readiness, Fairdale uses the ACT 
assessment that is given to every 11th-grade student 
as the capstone of student achievement. To be college 
ready, a student must hit the ACT benchmarks in 
English, reading, and math. Those benchmarks are 18 
for English, 20 for reading, and 19 for math.

PLC at Work™ Evidence of Effectiveness  |  Fairdale High School, Louisville, Kentucky

By becoming a PLC, Fairdale cultivated a culture where 
learning for all is truly supported. The percentage 
of college- and career-ready students, as measured 
by ACT, rose from 9 to 34.7 in just three years, and 
Fairdale rose from a “Persistently Low Achieving” 
school to an award-winning school.
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Sanger Uni� ed School District
Fresno, California

PLC AT WORK™

EVIDENCE OF EFFECTIVENESS

DEMOGRAPHICS

CHALLENGE

Sanger Uni� ed School District, located in California’s 
Central Valley, is noted for extreme poverty and 
high numbers of English learners. In 2004, it was 
named one of the 98 lowest-performing districts 
in the state. Staff realized that too much focus was 
placed on teaching in isolation and that they needed 
to shift to a collaborative focus on student learning. 
Building systemwide professional learning communities 
provided a solid foundation for reaching success on 
multiple school improvement initiatives.

Shifting the District Culture

IMPLEMENTATION

Sanger district leaders launched the PLC initiative 
in 2005 after attending a professional development 
session offered by Richard and Rebecca DuFour. 
They succeeded in creating a collaborative teaching 
culture by making this a top, sustained priority, and 
Sanger has been celebrated as an exemplar of a 
districtwide PLC (David & Talbert, 2013, p. 35) (DuFour, 
DuFour, Eaker, & Karhanek, 2006, p. 151). “In our 
journey of improvement, one of the best resources we 
have been able to turn to for support has been our 
partners at Solution Tree,” says former Superintendent 
Marc Johnson, who was named 2011 National 
Superintendent of the Year by AASA.

•  20 Schools

•  10,800 Students

•  PPE $8,174

•  78% Free and reduced lunch

•  84% Minority

•  71% Hispanic

•  22% English learners

Sanger Uni� ed School District is located in Fresno County, 
California, 13 miles east-southeast of Fresno.

From To

Professional isolation Collaboration and 
shared responsibility

Following the textbook Diagnosing student 
learning needs

Principals as managers Principals as leaders of 
adult learning

Top-down mandates and 
compliance

Reciprocal accountability

David & Talbert, 2013

On a daily basis, the staff work together to identify 
critical standards where pro� ciency is not yet in 
evidence. Then, they design focused instructional 
support, identifying successful instructional strategies 
and developing explicit direct instruction and lesson 
plans as teams. The success of these efforts is assessed 
and monitored regularly at the district level and daily at 
the classroom level. Adjustments are made as needed, 
with immediate support being provided to students 
who are not showing mastery. This collaborative 
effort is supported and sustained by teams of teachers 
districtwide who share a common vision and goal: 
“success for our kids!” (All Things PLC, n.d.).
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The foundation of collaboration that Sanger has built over the last 
10 years is what has prepared us to engage in the deeper conversations 
related to Common Core. Our conversations will continue to revolve 
around what we want students to learn, how will we know they learned 
it, how will we respond when learning has already taken place, and how 
will respond when learning has not occured.”

—Superintendent Matt Navo

All Things PLC. (n.d.). Retrieved from http://allthingsplc.info/evidence/sangeruni� ed/index.php

David,  J. L., & Talbert, J. E. (2013). Turning around a high-poverty district: Learning from Sanger. 
San Francisco, CA: S.H. Cowell Foundation.

DuFour , R., DuFour, R., Eaker, R., & Karhanek, G. (2006). “Under no circumstances blame the kids: Sanger Uni� ed 
School District.” Raising the bar and closing the gap: Whatever it takes. Bloomington, IN: Solution Tree Press.

RESULTS

Sanger became a culture in which collaboration 
thrived, not just in the initial PLC development, but
as a sustained practice that united the district.

Since 2004, seven schools in the district have moved 
out of federal improvement status and four achieved 
state distinguished schools status. Sanger’s test score 
gains for all students and for English learners have 
surpassed average state gains each year since testing 
began under No Child Left Behind. From 2005 to 
2012, student scores on the California Academic 
Performance Index (API) increased from 702 to 822. 
For EL students, the scores increased from 636 to 772. 
Currently, Sanger has a high school graduation rate of 
94% for Latinos and close to 97% for all students.

Sanger seems poised for continued success. “In this 
time of transition to the world of Common Core, 
Solution Tree continues to be a vital resource for us,” 
says former Superintendent Marc Johnson. “Now more 
than at any other time in our work, it is important to 
share the journey with members of a high-functioning 
collaborative team. Continuing to improve as a 
professional learning community is the pathway we 
must walk!”

PLC at Work™ Evidence of Effectiveness  |  Sanger Uni� ed School District, Sanger, California

Percentage of Pro� cient Students on California State 
STAR Test—Math

Percentage of Pro� cient Students on California State 
STAR Test—ELA
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Blue Valley High School
Stilwell, Kansas

PLC AT WORK™

EVIDENCE OF EFFECTIVENESS

DEMOGRAPHICS

CHALLENGE

On the surface, Blue Valley High School seemed to 
be doing just � ne. However, a closer look at the data 
revealed student performance was in decline. With 
lagging student performance and engagement and 
limited teacher leadership, then-Principal Dennis King 
decided to take action. “We de� nitely felt a sense of 
urgency to change the way we were doing things,” 
says Dr. King.

In 1998, he introduced his staff to the Professional 
Learning Communities at Work™ process Dr. Richard 
DuFour had successfully implemented at Adlai E. 
Stevenson High School. This culture shift would turn 
out to be just what BVHS needed to achieve high levels 
of student learning.

Target Outcomes

•  Raise levels of student achievement.

•  Strengthen student engagement.

•   Provide personalized learning and 
growth for every student.

•  Expand teacher leadership.

•   Stay on track with a comprehensive 
plan for sustained improvement.  

IMPLEMENTATION

Dr. King and then-Assistant Principal Scott Bacon � rst 
created a guiding coalition to help clarify the school’s 
mission and generate consensus among the staff. 
Then, they empowered leadership teams to become 
experts in the PLC at Work™ process. Early on, BVHS 
staff made trips to Stevenson and to PLC at Work™ 
institutes. Participants returned motivated to inspire 
change, sharing strategies and concepts with school 
teams. Within a year, capacity was built throughout 
the school. The once-small leadership team grew to 
become a schoolwide collaborative culture. 

Dr. King and Bacon scheduled collaboration time into 
the school day. Teachers worked together to create 
common formative assessments. Meaningful data 

informed instruction, leading to personalized learning 
for every student. Eventually, BVHS hosted their own 
PLC at Work™ Institute which brought educators from 
around the country to their high school, and by 2002, 
Dr. King was sharing the success story of BVHS with 
schools and districts throughout North America.

There is no question that Solution Tree has provided 
signi� cant guidance for us over the years. I have long felt 
that actually attending a PLC conference is one of the 
most powerful experiences an educator can have. I often 
refer to it as ‘going to the mountaintop.’”

—Principal Scott Bacon

•  112 Teachers

•  1,456 Students

•  5.36% Free and reduced lunch

•  .13% Limited English pro� cient

•  8.73% Special education

•  2% African American

•  5% Asian/Paci� c Islander

•  2% Other

Blue Valley High School is located in Stilwell, Kansas, 
a suburb of Kansas City in Johnson County.
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Over the years, we have relied heavily on Solution Tree 
offerings and resources to guide us on our journey. Without 
question, I would say that Solution Tree is one of the most 
powerful and effective professional development/support 
services for educators.”

—Principal Scott Bacon

RESULTS

The culture BVHS created using the PLC at Work™ 
process, with continued training and support from 
Solution Tree, enabled administrators and teachers to 
analyze data and practices that respond to the questions:

1. What is it we expect our students to learn?

2. How will we know when they have
learned it?

3. How will we respond when some students 
do not learn?

4. How will we respond when some students 
already know it?

BVHS was a Governor’s Achievement or Excellence award 
winner every year between 2002 and 2010. Each year 
the school made substantial gains, and in 2012, their 

PLC at Work™ Evidence of Effectiveness  |  Blue Valley High School, Stilwell, Kansas

students earned the highest scores in BVHS history on 
the SAT, ACT, and Kansas State Assessment tests. This 
same year also saw the lowest percentage of students 
receiving Ds and Fs.

The school’s intense focus on state standards and 
indicators continues to evolve into tighter curricular 
alignment. Learning targets are clearly articulated to 
staff and align with strategically developed formative 
assessments, summative unit exams, and quarterly 
assessments. 

BVHS is now in the process of mapping content, 
assessment, and instruction to continue their efforts in 
achieving high levels of learning for all students.
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Montezuma Community Schools
Montezuma, Iowa

PLC AT WORK™

EVIDENCE OF EFFECTIVENESS

DEMOGRAPHICS

CHALLENGE
The leadership at Montezuma Community Schools 
established collaborative teams in 2010–11 as a part 
of their Iowa Core Curriculum implementation plan. 
Before the year was over, the school community 
realized the power of collaboration to in� uence the 
culture, climate, and practice of teaching and to 
improve student results. Teachers began to ask for 
more school-day time to collaborate and a more 
comprehensive process. 

In the summer of 2011, Montezuma leadership sent 
a group of administrators and staff to a Solution Tree 
PLC at Work™ Institute. “Teachers who attended stated 
it was one of the most powerful professional events 
they had experienced,” recalls Versteeg. “The DuFour 

PLC model gave us a vision of what collaboration is and 
how to get there.” 

The driving force for implementing the PLC at Work™ 
process for Montezuma was the determination to 
improve formative and summative student results. 
Previously, district-level summative results had been 
inconsistent over time and not keeping up with a 
growth trend line. Classroom formative results did 
not align with grade-level standards. “We knew that 
staff and students were working hard at improving 
achievement, but the results just weren’t there,” says 
Versteeg. “The PLC at Work™ Institute showed us that 
there were better ways to work at improving our 
results, and it all starts with how we work together.”

Montezuma Community Schools is located in 
Montezuma, Iowa, the county seat in the southeastern 
part of the state. A rural district in Poweshiek County, 
Montezuma is comprised of one elementary school 
building and one secondary school building. It is the 
smallest district, and the only district with student 
enrollment under 1,500, to be recognized as a model 
PLC on allthingsplc.info. 

“I often hear from colleagues who think their school is 
too small or there aren’t enough teachers who 
teach common classes to use the PLC process,” says 
Superintendent Dave Versteeg. “We hope that small 
schools will be inspired and enlightened by our PLC story.”

IMPLEMENTATION
After the PLC institute, Montezuma had a core group 
of teachers ready to lead with complete administrative 
support. Some staff were not initially prepared or 
convinced that collaborating with others about 
the four critical questions of a PLC was the best 
use of their time, but plodded ahead anyway. The 
administration outlined that teachers were going to 
collaborate and that they were going to collaborate in 
a certain way. However, the teachers had quite a bit 
of autonomy in determining what the collaboration 
looked like and how it actually worked.

At the elementary level, teams were created by 
combining classes and grade levels—for example, 

K–1, 2–3, 4–6—with special education, Title I, and 
talented and gifted teachers mixed into each group. 
Teams also have the ability switch their schedules 
to create groups that make sense to them. At the 
secondary level, teams were organized around content, 
with special education teachers included with math 
and English groups. Building leaders then developed 
innovative scheduling that allowed teams time to 
collaborate. 

The administrative team also follows established 
meeting norms and develops quarterly SMART goals.

•   539 Students

• 33.21% Free and reduced lunch

• 9.83% Special education

• .37% African American

• 1.48% Hispanic

• .19% Asian

• .37% Native American/Alaska Native

• .74% Multiracial
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Our advice to a school just beginning this journey
is get started. Don’t wait, don’t just dabble in the 
process; jump in, and get started. Use resources 
from Solution Tree and others to define the right 
work and what to do, but get started.”

—Superintendent Dave Versteeg

RESULTS

Montezuma Community Schools has been featured 
by Area Education Agency (AEA) 267 in a series of 
professional development videos on how to get started 
as a PLC. In addition, Montezuma High School has been 
recognized by U.S. News & World Report at the bronze 
level of Best High Schools in Iowa for 2013–14.

Internally, Montezuma Community Schools uses the 
NWEA MAP end-of-year grade-level expectation for 
goal setting and overall school improvement results. 
The long-term district goal is for 100% of students to 
reach the end-of-year expectations in reading, math, 
and science every year. The current annual target goal 

is 75% of students meeting end-of-year expectations 
in reading, math, and science every year. Once this has 
been achieved, the percentage goal will be ratcheted up 
until the long-term goal is reached.

PLC at Work™ Evidence of Effectiveness  | Montezuma Community Schools, Montezuma, Iowa
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In the spring of 2012 

1 of 12 grades met the 
target goal in math

2 of 12 grades met the 
target goal in reading 

2 of 9 grades met the 
target goal in science                            

In the spring of 2013 

1 of 12 grades met the 
target goal in math 

4 of 12 grades met the 
target goal in reading

3 of 9 grades met the 
target goal in science 
 

In the spring of 2014 

6 of 12 grades met the 
target goal in math

8 of 12 grades met the 
target goal in reading

5 of 9 grades met the 
target goal in science 

2012 2013 2014 2012 2013 2014 2012 2013 2014
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Seneca High School
Louisville, Kentucky

PLC AT WORK™

EVIDENCE OF EFFECTIVENESS

Seneca High School is one of 21 comprehensive high schools
in Jefferson County Schools.

CHALLENGE

For years, Seneca High School boasted top Advanced 
Placement exam pass rates and famous alumni. Its 
traditionally successful reputation triggered surprise 
in the community when Seneca was designated a 
“Persistently Low-Achieving” school by the Kentucky 
Department of Education in December 2010. A lack 
of clearly de� ned systems and appropriate adult 
response to changes in enrollment, plus increasingly 
diverse student needs, led to declines in achievement. 
In February 2011, new Principal Michelle Dillard was 
brought in to turn the school around. Seneca’s goal 
was to transform the school’s culture and signi� cantly 
reverse negative trends within three years. 

We’ve learned how to focus our 
conversations on the four critical 
questions of a PLC, develop effective 
RTI programs, and transform the 
school culture into a healthier, more 
student-centered place of learning.”

—Principal Michelle Dillard

IMPLEMENTATION

Seneca’s turnaround team completed professional 
development provided by the Kentucky Department 
of Education in the summer of 2011. These school 
administrators and teacher leaders were active 
contributors to the plan for improvement, and they 
took ownership in the progress of the school.

With assistance of the state department-appointed 
staff, the team crafted a plan to address de� ciencies 
and include research-based reform strategies organized 
under three “big rocks” or priorities: increasing 
academic performance, transforming school culture, 
and making data-informed decisions. Goals, strategies, 
and monitoring systems were developed for each 

priority. The federal School Improvement Grant (SIG) was 
written to fund plan strategies.

Principal Dillard discussed the plan in depth at a summer 
leadership retreat and at Seneca’s � rst summer faculty 
retreat. Teachers provided feedback and received 
introductory trainings on strategies. The Professional 
Learning Communities at Work™ process is the structure 
the Seneca staff used to tackle the three priorities. 
Consultants from Solution Tree continue to provide 
relevant, ongoing, and embedded professional development 
and to inform continuous improvement efforts. 

•   97 Champions (teachers)

• 1,475 Scholars (students)

• 74% Free and reduced lunch 

• 7% Limited English pro� cient 

• 17% English learners

• 13% Special education

• 43% African American

• 42% White

• 11% Hispanic

• 2% Asian/Paci� c Islander

• 2% Other

DEMOGRAPHICS
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Our first experience with Solution Tree was at a PLC at Work™ Institute. 
I took the leadership team to hear from the experts! We were then able 
to come back to school and introduce the concept to our staff. Over 
the last three years, we deepened our professional development and 
PLC implementation through on-site trainings with knowledgeable and 
dynamic consultants. These consultants, along with personalized customer 
service and plentiful resources, were crucial to the focused turnaround 
work we have done at Seneca High School.”

—Principal Michelle Dillard

RESULTS

The Kentucky Department of Education conducted its 
leadership assessment of priority schools in 2013 and 
awarded Seneca with the only “Powerful Practice” 
commendation: “Educators at Seneca High School are to 
be commended for their efforts to create instructionally 
based professional learning communities in support 
of teaching and learning throughout the school.” The 
implementation of the PLC at Work™ process at Seneca 
has positively impacted student achievement.

For example, in 2012–13, Seneca surpassed its annual 
college and career readiness goal! In addition, Seneca:

• Increased the number of college-ready students by 
28.8% since the start of school

• Increased the number of college-ready African 
American students by 21.77% since the start of 
school

• Increased the number of English as a second 
language (ESL) college-ready students by 19.2% 
since the start of school

More students are becoming college- and career-ready,
and the graduation rate is also increasing. The rate at 
which incoming freshmen graduate within four years 
has improved from 59.7% in 2012 to 84.2% in 2013! 
On the 2011–12 state assessment, Seneca ranked in the 
top 8 among the 21 district high schools in PLAN to ACT 
growth. Seneca scholars outperformed both the district 
and state averages in this category.  

Seneca also increased performance on the state 
accountability measure (K-PREP) in four of � ve categories.

PLC at Work™ Evidence of Effectiveness  |  Seneca High School, Louisville, Kentucky
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Stults Road Elementary School
Dallas, Texas

PLC AT WORK™

EVIDENCE OF EFFECTIVENESS

DEMOGRAPHICS

CHALLENGE

In 2005, then-Principal Darwin Spiller saw the need 
for a major cultural shift at Stults Road Elementary 
School. He realized that to make necessary gains 
and close achievement gaps, teachers could no 
longer work in isolation and that results-oriented, 
data-driven instruction had to be a priority to ensure 
struggling students had every opportunity to learn 
at high levels. The intent of the PLC movement is to 
empower all teachers, and one nonnegotiable from 
day one for Stults Road was a shared responsibility 
for student success.

 In 2010, I was able to attend a 
Solution Tree conference as part of 
the instructional leadership team. 
The insight I acquired there was 
priceless, and I continue to use 
Solution Tree resources and models 
to inform my everyday practice.”

—Instructional Facilitator Kylee Wall

IMPLEMENTATION

A schoolwide systematic approach addresses the 
needs of struggling students, and the pyramid of 
interventions model utilizes teachers, counselors, and 
building- and district-level support personnel. In order 
to provide teams with the time needed to collaborate 
about the critical questions of learning, job-embedded 
collaboration time is built into the master schedule.

Using data to drive the focus of instructional planning, 
teachers and support staff at Stults Road have been 
able to collaborate and close achievement gaps 
across all student groups. Through clear instructional 
expectations, shared leadership, and support for each 
other throughout the process, the school has achieved 
continuous focus on student success. 

•  744 Students

•  78% Free and reduced lunch

•  47% Limited English pro� cient

•  12% Special education

•  40% African American

•  47% Hispanic

•  4% Asian/Paci� c Islander

•  4% Other

Stults Road Elementary School is part of 
Richardson Independent School District.

There is also a focus on professional learning. “The 
PLC approach is grounded in adult learning theory 
and evidences several characteristics important to 
adult learners,” says Executive Director of Elementary 
Education Spiller, former principal. “Professional 
educators need to be involved in the planning and 
evaluation of their instruction, and they often reject 
prescriptions by others for their learning. Like learners 
of all ages, adults need to see the results of their efforts 
and to get feedback about progress toward their goals.”

 In 2010, I was able to attend a 
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The support and resources provided by Solution Tree 
were extremely instrumental as we embarked on the 
PLC movement. I will continue to utilize their resources
and network opportunities to improve in my craft as 
an educator.”

—Executive Director of Elementary Education Darwin Spiller

RESULTS

Since Stults Road Elementary transformed into a PLC, 
the passing rates in reading have remained in the 95 
percentile or above. The passing rates in writing have 
remained in the 96 percentile or above, and in the 
2007–08 school year, 100 percent of the students 
passed. The passing rates in mathematics remained in 
the 91 percentile or above. The passing rates in science 
remained in the 95 percentile or above starting in 2007. 
In 2010, reading, math, writing, and science scores 
were in the 97 percentile or above.

PLC at Work™ Evidence of Effectiveness  | Stults Road Elementary School, Dallas, Texas

The Texas Commissioner of Education named
Stults Road one of two schools in the state to receive 
the 2010 National Title I Distinguished Award. This is 
the highest level of recognition available to a Title I 
school in the United States and is re� ective of superior 
levels of student achievement coupled with innovative 
programs and practices. Stults Road has been an 
exemplary rated school under the state accountability 
system for three consecutive years.
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U.S. Grant High School
Oklahoma City, Oklahoma

PLC AT WORK™

EVIDENCE OF EFFECTIVENESS

Key Attributes of Success

DEMOGRAPHICS

CHALLENGE
The culture and media surrounding U.S. Grant High 
School has been historically negative. The school 
has been called a “dropout factory” and “ground 
zero of education reform in Oklahoma.” According 
to the Oklahoma City Police Department, � ve of 
the six known gangs in Oklahoma City reside within 
district boundaries. Staff spent their time focusing on 
compliance and order instead of student achievement.

IMPLEMENTATION
Under the leadership of former Principal Tamie Sanders 
(currently director of secondary Turnaround Schools), 
U.S. Grant began its journey to become a professional 
learning community. The staff have focused their efforts 
on monitoring student learning on a timely basis, 
creating systems of intervention, and building teacher 
capacity to work as members of high-performing 
collaborative teams. 

Teacher teams develop common assessments based 
on appropriate learning objectives and depth of 
knowledge. The teams give the assessments to students 
in a consistent manner and analyze the results for 
effective instructional strategies, curricular improvement 
areas, and student strengths/weaknesses. This drives 
instruction, which is supported by a team approach to 
enrichment and remediation. Following are some of the 
interventions teams use to provide additional time and 
support for learning:

1. Differentiated, tiered lessons

2.  Flexible grouping among teachers to 
accommodate varying student learning levels

3.  Intersession opportunities to remediate and allow 
students opportunities for success

4.  Plans created and monitored for each senior to 
meet graduation requirements

• 123 Teachers 

• 1,640 Students

• 89% Free and reduced lunch

• 30% Limited English pro� cient

• 15% Special education

• 8% African American

• 73% Hispanic

• 1% Asian/Paci� c Islander

• 13% White

U.S. Grant High School is the largest school in 
Oklahoma City Public Schools, a multicultural district 
serving approximately 43,000 students.

On March 22, 2010, the Oklahoma City Public 
School Board of Education designated U.S. Grant a 
Turnaround School and allocated additional funding 
under a School Improvement Grant. For the 2010–11 
school year, U.S. Grant did not make Adequate Yearly 
Progress (AYP) and was placed on the state “needs 
improvement” list for the sixth year in a row.

•  Structured approach to 
implementing the professional 
learning communities process

•  Daily teacher collaboration 
during the regular school day

•  Development of authentic 
common formative and 
summative assessments

•  Use of data to drive instruction

•  Engaging students in 
monitoring their own learning 

•  Ongoing professional 
development provided 
by experts in the � eld of 
education

Department chairs and team leaders are strategically 
selected based on collaborative and leadership skills, not 
seniority. These leaders participate in ongoing training 
to further develop their facilitation skills. Leaders and 
administrators regularly participate in the schoolwide 
leadership team and monitor the protocols of the 
department collaborative teams. Protocols include:

1. Establish and review SMART goals.

2.  Focus on the four critical PLC questions in an 
effective and ef� cient manner.

3.  Use effective frequent common assessments that 
truly measure and monitor learning.

4. Analyze data to the student level.

5.  Monitor for con� icts and barriers that get 
in the way of student learning.
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Solution Tree helped expand how we utilize PLC time by guiding us 
to create group intervention plans; become vertically aligned; and use 
benchmarks, common assessments, and state exam data to identify 
students in need of intervention. The student achievement gains 
U.S. Grant has made in recent years were possible because we became 
a team of teachers, instead of individual teachers, with a clearly defined 
path to reach our goals.”

—Maria Wartchow, Algebra 2 and 3, Trigonometry, and Honors Precalculus teacher

DEMOGRAPHICS

CHALLENGE

IMPLEMENTATION

RESULTS
In Oklahoma, seniors must pass a minimum of four (of 
seven) End-of-Instruction (EOI) tests to graduate. At 
the start of the 2011–12 school year, 204 seniors had 
not met the state testing requirements for graduation. 
Administrators, counselors, and teachers analyzed 
the data on each senior to ensure they had the 
maximum opportunities and resources to meet the state 
requirements. The school focused on student learning 
and improving the culture simultaneously. On May 24, 
2012, word began to spread of the positive changes 
going on at the school, with local News 9 reporting that 
“Principal Sanders and her staff transformed the culture 
of Grant.” By the end of the 2011–12 school year, only 

PLC at Work™ Evidence of Effectiveness  | U.S. Grant High School, Oklahoma City, Oklahoma

four seniors had not met the state testing requirements, 
and 35 seniors passed all seven EOI assessments. 

The academic growth that occurred during the 2011–12 
school year made a huge impact and ignited motivation 
for continued improvement. The unprecedented success 
of that year’s seniors raised the bar for all students. For 
the 2012–13 school year, the number of seniors not 
meeting state graduation requirements was reduced to 85 
compared to 204 for the previous year. For the 2013–14 
school year, U.S. Grant had 117 seniors who passed all 
seven EOI tests, with an additional 35 who needed to pass 
just one more test to have passed all seven.
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Kildeer Countryside Community Consolidated
School District 96
Buffalo Grove, Illinois

ASSESSMENT
in a PLC at Work™

EVIDENCE OF EFFECTIVENESS

DEMOGRAPHICS

CHALLENGE

Early in Kildeer’s PLC journey, administrators 
recognized that as a system they did not have clear 
answers to the four critical questions of a PLC. There 
was a lack of consistency regarding what students 
learned, and while assessment existed in the system, it 
was used to determine student grades, not to inform 
instructional practice. This realization led to a focus on 
the four questions as the basis of the district’s school 
improvement processes, and remains the focus today. 
As Kildeer continues its journey, answers to the four 
questions get sharper and more re� ned, leading to 
higher levels of student achievement.  

IMPLEMENTATION

Kildeer’s implementation strategies began with the 
� rst question: what is it we expect our students to 
learn? Their work centered around the development 
of a guaranteed and viable curriculum districtwide. 
Using state standards, and then later the Common 
Core Standards, district teams worked to determine 
the essential standards and learning targets for every 
content area at every grade level throughout the 
system. From there, teams developed trimester pacing 
guides to ensure there was a common instructional 
focus in all grades for all content areas in the district. 
The next step was focused on the second question: 
how will we know when they have learned it? Teacher 

•  227 Teachers

•  3,054 Students

•  11.3% Free and reduced lunch

•  10% Limited English pro� cient

•  13.6% Special education

•  1.3% African American

•  7.7% Hispanic

•  21.2% Asian/Paci� c Islander

•  6.4% Other

Kildeer Countryside Community Consolidated School District 
96 is located in the northwest suburbs of Chicago, Illinois.

teams worked together to develop common formative 
assessments and district benchmark assessments to 
measure student progress and establish appropriate 
instruction, interventions, and extensions. Teacher teams 
continue to re� ne and expand this work every year. 

“One of the most impactful steps in the system has been 
scaling targets,” Technology Coach Vail Kieser, a former 
third-grade teacher, says. “This collaborative process 
allows us to gain a deep understanding of learning 
targets which ultimately blossoms into addressing the 
following questions: What can we do if a child doesn’t 
know the target to meet standards? What can we do if a 
child already knows the target?”

There was a lack of consistency 
regarding what students learned, 
and while assessment existed 
in the system, it was used to 
determine student grades, not 
to inform instructional practice.
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Many Solution Tree authors and researchers have worked
with District 96 throughout this journey, shaping our work
and contributing to our progress. Through Solution Tree’s 
guidance, we believe we have built a premier school district 
where we strive to ensure that every student achieves,
every day in every school.”

—Assistant Superintendent Jeanne Spiller

DEMOGRAPHICS

CHALLENGE

IMPLEMENTATION

RESULTS

From 2001 through 2012, Kildeer saw a steady rise in 
districtwide average Illinois Standards Achievement Test 
scores. For the 2011–12 school year, Kildeer scored 
108.1 on the ISAT index compared to the statewide 
index of 100. Most impressive is the comparison of ISAT 
indices based on students with Individualized Education 
Plans. Compared to the statewide score of 89.9, Kildeer 
achieved an index of 101.5. Across Kildeer, IEP reading 
scores increased from 62.3 percent in 2003 to 81.8 in 
2012. IEP math scores increased from 66.9 percent in 
2003 to 87.7 in 2012. 

In 2004, Kildeer ranked 54th out of 868 districts in 
Illinois. Between 2004 and 2012, the district improved 
its state rank each year, and in 2012, the school ranked 
8th in the state. Technology Coach Kieser attributes 
these increased levels of student achievement to 
the assessment strategies implemented over the last 

Assessment in a PLC at Work™ Evidence of Effectiveness  | Kildeer Countryside Community Consolidated School District 96, Buffalo Grove, Illinois

decade: “Assessment in District 96 is one of the most 
powerful tools we have to promote critical thinking by 
teachers, set high expectations for all students, and 
ultimately provide clarity and common language for all 
who have a stake in developing students’ maximum 
potential.” 

Rethinking the way they assess has provided other 
bene� ts, according to Kieser. “Through multiple 
methods of assessment, we provide check-in points 
to promote assessment for learning versus solely 
of learning. This provides teachers, coaches, and 
building principals an opportunity to examine current 
practices, help each other solve problems, and provide 
the best possible learning opportunities for students. 
Coming from a classroom position to a coaching role, 
I understand how deeply our methods of assessment 
positively bene� t learning in our district.”
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Clark County School District
Las Vegas, Nevada

MATHEMATICS AT WORK™

EVIDENCE OF EFFECTIVENESS

DEMOGRAPHICS

CHALLENGE

In January 2008, 24,000 students enrolled in grades 
6–12 mathematics participated in a districtwide semester 
common assessment. The exams covered � ve core college 
prep mathematics courses: middle school Pre-Algebra and 
Honors Algebra, and high school Algebra, Geometry, and 
Advanced Algebra II. Only 9% of the students enrolled in 
high school Algebra I passed. 

The results grabbed headlines and the attention of 
all stakeholders. The superintendent responded by 
establishing an expert mathematics committee that 
partnered building- and district-level staff with national 
K–12 mathematics education expert Dr. Timothy D. Kanold. 
The committee was tasked with forging a plan that would 
lead the entire district on a continuous growth 
and improvement journey.

Target Outcomes
•   Increase high school Algebra I 

pass-rate performance.

•   Decrease middle school Pre-
Algebra D/F distribution rate.

•   Establish continuous adult 
professional learning.

•   Ensure effective instruction in 
every classroom.

IMPLEMENTATION

In spring 2008, the district launched efforts to 
improve mathematics professional development and 
learning with a clear directive from stakeholders. The 
mathematics committee anchored their work with 
nonnegotiable goals established through a collaborative 
process involving key stakeholders.

The committee examined trend data for student pass-
rate performance and grade distribution rates. Then, 
they used consensus building to establish both long- 
and short-term goals. Using the SMART goal protocol 
ensured that goals would � t seamlessly into the 
established district improvement plan.

Next, the committee studied vital teacher actions linked 
to improved student achievement and worked to 
close the knowing-doing gap districtwide. Professional 
development for department chairs included creating 
and implementing SMART goal plans, high-performing 
teacher teams, mathematics-speci� c instructional 
designs, and highly effective classroom assessment 
practices. New and vital district behaviors included 
changing RTI to be purposeful and nonnegotiable 
in preparing students early for semester common 
assessments.

• 352 Schools

• 314,636 Students

• 58% Free and reduced lunch

• 23% Limited English pro� cient

• 11% Special education

• 29% White 

• 12% African American

• 44% Hispanic

• 7% Asian

• 2% Paci� c Islander

• 6% Multiracial

• .5% Native American/Alaska Native

Clark County School District is the � fth-largest
school system in the nation.
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DEMOGRAPHICS

CHALLENGE

IMPLEMENTATION

RESULTS

In January 2009 and again in January 2010, the 
committee led a review of school-by-school performance 
on SMART goal expectations and action plans for each 
site and districtwide. The data review included semester 
grades and the semester common assessment pass 
rate. Two years of focused efforts resulted in new levels 
of student performance. A review of � rst-semester 
common assessment data in 2010 revealed that 
15,000 more students passed the exams than would 
have passed based on 2008 levels of pro� ciency. 
Paying attention to results and acting on those 
results was rewarded by short-term improvement.

The district continues to ensure all aspects of the teaching 
and learning environment are monitored for 
improvement. The ongoing challenge is to provide 
transparency in all areas of such a large district, but the 
committee believes this is essential to sustain teaching 
behaviors that impact student learning. Next steps include 
deep inspection of the teaching culture and learning 
at schools that need to improve, providing just-in-time 
resources to classrooms with struggling students. The 
underlying support to these districtwide improvement 
efforts will be continuous, job-embedded professional 
learning, as research indicates top-performing school 
systems “improve instruction by moving teacher training 
to the classroom.”

Mathematics at Work™ Evidence of Effectiveness  | Clark County School District, Las Vegas, Nevada

Clark County School District is the � fth-largest
school system in the nation.

Common Assessment Pass-Rate Goal:

We will increase the high school Algebra I common 
assessment pass rate to 80% by the 2011–12 school year.

Short-Term Goal Achievement
From 2008 to 2010, Algebra I percent pass rate improved 
from 9% to 21%.

Grade Distribution Goal:

We will decrease the middle school Pre-Algebra D/F rate
to 10% by the 2011–12 school year.

Short-Term Goal Achievement
From 2008 to 2010, the middle school D/F rate improved 
from 37% to 33%.

Our staff bene� ted greatly from Dr. Kanold’s expertise
in creating high-quality assessments, setting SMART goals,
determining mathematics course offerings, and � ne-tuning
the process for student placements into high school
mathematics courses.”

—Director of Mathematics and Instructional Technology Eric Johnson 

Kan old, T., & Ebert, J. (2010, October). 1 district, 1 set of math goals. 
Journal of Staff Development, 31(5), 12–16.
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Phoenix Union High School District
Phoenix, Arizona

MATHEMATICS AT WORK™

EVIDENCE OF EFFECTIVENESS

DEMOGRAPHICS

CHALLENGE
Ten years ago, 60% of incoming freshmen were placed in 
below grade-level mathematics courses, while access to 
upper-level courses were for a select few (less than 15%). 
When Phoenix Union’s vision was updated in the spring 
of 2008 to Preparing every student for success in college, 
career, and life, the district needed to create structures to 

IMPLEMENTATION
In 2004, the district contracted with Dr. Timothy D. Kanold 
and the Mathematics at Work™ team to support mathematics 
teachers in creating and implementing a professional learning 
community. The � rst year of training focused on developing 
engaging student learning opportunities and discovering 
how to work in collaborative teams. The second year focused 
on building teacher capacity to implement high-quality 
mathematics instruction and assessment through leadership 
training and on-site work at several targeted high schools.

On-site school coaches from the Mathematics at Work™ 
team, including Dr. Kanold, Donna Simpson Leak, and
Kit Norris, worked with Phoenix Union’s school leaders
and course-based collaborative teams to develop:

•   Intro to high school summer program
Increasing the number of students ready
for algebra

•   Algebra and geometry qualifying tests
Increasing the number of students entering 
beyond Algebra I as ninth graders to increase 
upper-level mathematics enrollment

•   Collaborative team time
Increasing collaborative team time to 
develop common assessments and common 
homework expectations that promote academic 
advancement in mathematics for all students  

•   Tier 1 and Tier 2 formative assessment 
interventions
Supporting students at all levels of learning 
by increasing accessibility to higher-level 
mathematics courses

•   Leadership training
Training for every high school mathematics 
team leader in the district

•   Assessment training
Training for all mathematics teachers on how 
to create high-quality unit assessments aligned 
with the standards and how to use those 
assessments for formative student learning and 
accurate grading

Mathematics at Work™ Evidence of Effectiveness  | Phoenix Union High School District, Phoenix, Arizona

• 1,670 Teachers

• 27,031 Students

• 84.7% Free and reduced lunch

• 11.4% Special education

• 80.1% Hispanic

• 9% African American

• 2.5% Native American

• 2% Asian/Paci� c Islander

• 5.3% White

• 1.2% Other

• 3.6% Limited English pro� cient

• 47.9% Spanish primary language

Phoenix Union High School District is one of the largest 
high school districts in the United States, with 16 schools 
and nearly 3,000 employees. Phoenix Union covers 220 
square miles of Arizona’s capital city. The district has 11 
comprehensive high schools, two specialty small schools, 
and three alternative schools.  

support students in junior- and senior-level courses.
The district also needed to bridge the gap between 
eighth-grade outcomes and freshman readiness to 
ensure student success in the � rst year of high school.
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Ninth-Grade Mathematics Enrollment
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DEMOGRAPHICS

CHALLENGE

IMPLEMENTATION

RESULTS

With support from the Mathematics at Work™ team, 
Phoenix Union focused on giving students access 
to the full range of mathematics courses offered by 
the district. The mantra changed from “Only a few 
will be college and career ready,” to “What support 
can we provide so that all students are college and 
career ready?” These gains re� ect collaborative 
efforts to ensure high-quality instruction, timely and 
effective interventions, and clear communication of 
expectations for academic behaviors.

In 2008, the district began offering the ACT to all 
juniors, and in 2013, Metro Tech High School was 
recognized as a model PLC school for their academic 
gains (see allthingsplc.info/MetroTechHS). 

Mathematics at Work™ Evidence of Effectiveness  | Phoenix Union High School District, Phoenix, Arizona

As a brand-new leader, I had the support from Tim Kanold
and other leaders across the district to have an open and 
honest conversation about our reality and how we could 
improve. Every time I got back from leadership training 
I was rejuvenated for the next cycle of teaching.”

—Instructional Leader Jeanette Scott
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Clinton High School
Clinton, Iowa

RTI AT WORK™

EVIDENCE OF EFFECTIVENESS

DEMOGRAPHICS

CHALLENGE

When Clinton High School administrators attended 
a Solution Tree conference in the summer of 2011, 
they hoped to learn strategies that would help them 
� ght several discouraging trends. The graduation 
rate was declining as failures were increasing. State 
assessment results and attendance were both down. 
Student behavior issues were increasing. Staff ef� cacy 
and overall school morale were low and continuing 
to diminish. The existing structure and culture did 
not allow staff the time to fully support all students—
those in general classes as well as those in honors and 
AP. Another challenge was eliminating the barrier to 

honors and AP classes, making those opportunities 
available to all students.

“After hearing Mike Mattos speak, I was very intrigued 
by his vision but still had many reasons why none 
of it would really be successful for me in my school,” 
recalls former Principal Karinne Tharaldson-Jones. “I 
approached him after his session and stated just that. 
He con� rmed my belief by saying this: ‘You are the 
principal, right?’ He then stated, ‘You are right; it 
won’t work for you. You are the principal, and you 
don’t believe it.’”

“That conversation with Mike Mattos changed 
everything,” Tharaldson-Jones says. “He was right; I 
had the power, the resources, and the vision to � x 
things. If not me, who?” Tharaldson-Jones returned 
to CHS with her leadership team, determined to focus 
on the right things that would enable a total and 
complete school system change:  

• Student learning
• Teacher collaboration
• Administrative “laser-like” focus

Using the books Pyramid Response to Intervention 
and Simplifying Response to Intervention as guides, 
CHS staff eventually realigned and implemented an 
intervention process where data for every student was 
analyzed by a data team each week. Student indicators 
now are reviewed each week, and interventions 
are implemented for all students in all class levels, 
including AP. Staff are required to update grades

each week, and the data team reviews the success of 
each intervention. 

Tharaldson-Jones and her team started very small and 
with great focus: one teacher, one course, and one 
grade level. “We put a study table in place for Algebra 
1 during lunch. One teacher was assigned to this lunch 
intervention to see if any progress could be made. We 
had great success after only one trimester. Our failures 
dropped in half.”

After expanding this small effort to other courses, 
school staff ultimately created a system where students 
could be successful and achieve at high levels.

“In the end I realized the biggest barrier to the success 
at CHS was me,” Tharaldson-Jones says. “Our staff was 
good enough, our students were bright enough; the 
principal just had to be brave enough.”

IMPLEMENTATION

• 1,100 Students

 • 55% Free and reduced lunch

 • 1% Limited English pro� cient

 • 18% Special education

 • 12.3% African American

 

 • 5.4% Hispanic

 • 1.4% Asian/Paci� c Islander

 • <1% Other

Clinton High School is located on the Mississippi River 
in the county seat of Clinton, Iowa. 
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CHS’s outstanding results are because our team comes
together each week and has meaningful conversations
around interventions. No excuses or complaining allowed.
Student success is the only goal. Mike Mattos was right.”

—Former Principal Karinne Tharaldson-Jones

DEMOGRAPHICS

CHALLENGE

IMPLEMENTATION

RESULTS

The trends at CHS now tell a very different story. 
By every indicator, CHS has been successful in 
improving student performance. From 2009 to 2014, 
the total number of course failures in grades 9–12 
decreased by 79%. Results also show that students 
feel supported in their efforts to be successful in the 
classroom and, in response, are showing up to learn. 
In just one year—from the 2012–13 school year 
to the 2013–14 school year—student attendance 
increased by 3%!

RTI at WorkTM Evidence of Effectiveness  |  Clinton High School, Clinton, Iowa
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Hallsville Independent School District
Hallsville, Texas

RTI AT WORK™

EVIDENCE OF EFFECTIVENESS

• 4,566 Students

• 40.12% Free and reduced lunch

• 4.23% Limited English pro� cient

• 9% Special education

• 78.08% White

• 7.5% African American

• 11.06% Hispanic

• .57% Asian/Paci� c Islander

 • .54% Native American/Alaska Native

 • 2.5% Multiracial

Hallsville Independent School District is located in
the western part of Harrison County, Texas, near the 
Louisiana border. Its six campuses cover approximately 
188 square miles and serve preK/Head Start, elementary, 
intermediate, junior high, and high school students.

In 2006, Hallsville ISD began a signi� cant school
improvement initiative to ensure high levels of learning 
for all students. “We had a committed staff, but no 
system to support and coordinate their efforts,” recalls 
Deputy Superintendent Paula Rogers. “This required
a change in the culture of every school from ‘my kids’ 
to ‘our kids’ and the implementation of systematic 
practices to ensure that all classrooms had a 
guaranteed and viable curriculum.

It was critical for us to have a systematic process to 
provide prescriptive interventions to support learning. 
We needed to change how we worked. Every aspect
of curriculum, instruction, and assessment had to be 
addressed, including the necessary structures to 
support this change.”

In order to implement PLC at Work™ and RTI at Work™ 
practices into one cohesive system, district, building, 
and team leaders studied the book Simplifying 
Response to Intervention and used the four critical 
questions of a PLC as their framework. The district 
committed to working as a high-functioning PLC
at every campus and embedded RTI practices into 
daily work.

Each campus developed a systematic process so that
team meetings and data review meetings were 
built into the schedule. Frequently reviewing data 
on all students, beginning at Tier 1, allowed staff 
to monitor and change instruction before students 
failed, and assign and change interventions as needed. 
All campuses altered their schedules to provide 
intervention during the school day. Various options 
such as enrichment periods and shared tutorials were 
utilized for students needing academic support.

An inclusive Positive Behavior Intervention Support 
(PBIS) program was put into place to provide 
support, beginning at Tier 1, to students with 
behavioral challenges. All interventions are now 
provided in addition to core classroom instruction. 
Utilizing data to improve instruction and to assign, 
monitor, and change interventions for students became 
part of the daily work throughout the district.

“The true change in how we work came from having
RTI experts from Solution Tree visit our district on
several occasions,” says Rogers. “This allowed us to
personalize the training and engage in valuable 
coaching conversations. Our relationship with Solution 
Tree is very much a partnership. Our success would not 
have been possible without the ongoing training each 
of these experts has provided. They have been available 
to support us every step of the way.”
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This journey started in 2006, and it is absolutely 
amazing to see the accomplishments of the 
students and staff of our schools. I do not believe 
that this would have been possible without the 
training and continued support offered by the 
experts at Solution Tree.”

—Paula Rogers, deputy superintendent and Solution Tree RTI at Work™ associate
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DEmOGRAPHICS

CHALLENGE

In 2006, Hallsville ISD began a significant school 
improvement initiative to ensure high levels of learning for 
all students. “We had a committed staff, but no system 
to support and coordinate their efforts,” recalls Deputy 
Superintendent Paula Rogers. “This required a change in 
the culture of every school from ‘my kids’ to ‘our kids’ and 
the implementation of systematic practices to ensure that 
all classrooms had a guaranteed and viable curriculum.  

It was critical for us to have a systematic process to provide 
prescriptive interventions to support learning. We needed 
to change how we worked. Every aspect of curriculum, 
instruction, and assessment had to be addressed, including 
the necessary structures to support this change.”

In order to implement PLC at Work™ and RTI at Work™ 
practices into one cohesive system, district, building, and 
team leaders studied the book Simplifying Response to 
Intervention (Buffum, mattos, and Weber) and used the 
four critical questions of a PLC as their framework. The 
district committed to working as a high-functioning 
PLC at every campus and embedded RTI practices into 
daily work.  

Each campus developed a systematic process so that 
team meetings and data review meetings were built into 
the schedule. Frequently reviewing data on all students, 
beginning at Tier 1, allowed staff to monitor and change 
instruction before students failed, and assign and change 
interventions as needed. All campuses altered their 
schedules to provide intervention during the school day. 
Various options such as enrichment periods and shared 
tutorials were utilized for students needing academic 
support.  

An inclusive Positive Behavior Intervention Support 
(PBIS) program was put into place to provide support, 
beginning at Tier 1, to students with behavioral 
challenges. All interventions are now provided in 
addition to core classroom instruction. Utilizing data 
to improve instruction and to assign, monitor, and change 
interventions for students became part of the daily work 
throughout the district.

“The true change in how we work came from having 
RTI experts from Solution Tree visit our district on 
several occasions,” says Rogers. “This allowed us to 
personalize the training and engage in valuable coaching 
conversations. Our relationship with Solution Tree is very 
much a partnership. Our success would not have been 
possible without the ongoing training each of these 
experts has provided. They have been available to support 
us every step of the way.”

ImPLEmENTATION

RESULTS

Hallsville ISD has earned recognitions of achievement that are directly tied to the 
implementation of RTI practices for both academics and behavior. The district has 
been selected to participate in a research study supported by the United States 
Department of Education on effective RTI practices for reading. They are also 
featured in the DVD, Pyramid Response to Intervention: Four Essential Guiding 
Principles and recognized as a model PLC on allthingsplc.info. 

“As a result of our focus on every student, our district earned the highest 
accountability rating offered by the state of Texas in 2010,” says Rogers. The 
accountability and rating system in Texas has changed, but the district has 
sustained high achievement. “The intense focus on high achievement for every 
student that is present in our district today is a result of having RTI embedded 
into the daily work of a PLC,” shares Rogers. “RTI is not a separate system in our 
school; it is who we are and how we work!”
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 • 4,566 Students

 • 40.12% Free and reduced lunch

 • 4.23% Limited English proficient

 • 9% Special education

 • 78.08% White

 • 7.5% African American

 • 11.06% Hispanic

 • 0.57% Asian/Pacific Islander

 • 0.54% Native American/Alaska Native

 • 2.5% multiracial

Hallsville Independent School District is located in the 
western part of Harrison County, Texas, near the Louisiana 
border. Its six campuses cover approximately 188 square 
miles and serve preK/Head Start, elementary, intermediate, 
junior high, and high school students.
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Buffum, A., mattos, m., & Weber, C. (2012). Simplifying response to intervention: Four essential guiding 
principals. Bloomington, IN: Solution Tree Press.

Hallsville ISD has earned recognitions of achievement that are directly tied 
to the implementation of RTI practices for both academics and behavior. 
The district has been selected to participate in a research study supported 
by the United States Department of Education on effective RTI practices 
for reading. They are also featured in the DVD, Pyramid Response to 
Intervention: Four Essential Guiding Principles and recognized as a model 
PLC on allthingsplc.info.

“As a result of our focus on every student, our district earned the highest 
accountability rating offered by the state of Texas in 2010,” says Rogers. 
The accountability and rating system in Texas has changed, but the district 
has sustained high achievement. “The intense focus on high achievement 
for every student that is present in our district today is a result of having 
RTI embedded into the daily work of a PLC,” shares Rogers. “RTI is not a 
separate system in our school; it is who we are and how we work!”

RESULTS

This journey started in 2006, and it is absolutely
amazing to see the accomplishments of the students
and staff of our schools. I do not believe that this 
would have been possible without the training and
continued support offered by the experts at Solution Tree.”

—Deputy Superintendent Paula Rogers
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Attend world-class PD events
Last year, more than 25,000 educators attended our 
workshops, institutes, and summits.
 

Discover must-have PD resources
With books and videos based on the latest research 
from our expert authors and thought leaders, you’ll 
acquire foundational knowledge, explore bold new 
ideas, and gain practical implementation strategies 
for sustained improvement.

Enjoy customized on-site PD
Our expert thought leaders partnered with more 
than 600 districts last year, providing educators 
with relevant, user-friendly strategies and techniques 
to elevate their practices.

Experience innovative online PD
Educators worldwide rely on our research-based, 
results-driven virtual tools to help them navigate 
challenges, improve instruction, and raise student 
achievement.

Professional Development
From Solution Tree

For more information:
solution-tree.com/Transform 888.410.6917
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