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Planning and Teaching in the Standards-Based Classroom
By Jeff Flygare, Jan K. Hoegh, and Tammy Heflebower
_____________________

Study Guide
This study guide is a companion to the book Planning and Teaching in the Standards-Based Classroom by Jeff Flygare, Jan K. Hoegh, and Tammy Heflebower. Planning and Teaching in the Standards-Based Classroom provides educators with practical strategies for instructional best practices in a standards-based learning environment.
This guide is arranged by chapter, enabling readers to either work their way through the entire book or focus on the specific topics addressed in a particular chapter. It can be used by individuals, small groups, or an entire team to identify key points, raise questions for consideration, assess conditions in a particular school or district, and suggest steps that might be taken to promote a healthy school culture.
We thank you for your interest in this book, and we hope this guide is a useful tool in your efforts to create an effective standards-based classroom.
Chapter 1
Curriculum Based on Standards and Scales
_____________________

1. What are the five criteria for determining priority standards? When using these criteria, how can you differentiate between a priority standard and a supporting standard? 
2. Why are proficiency scales so important in a standards-based classroom? Name two ways teachers use proficiency scales and one way that students use proficiency scales.
3. What does each of the four whole-number levels on a proficiency scale (score 4.0. score 3.0, score 2.0, and score 1.0) represent in terms of student achievement? When creating a proficiency scale, what content should you include in each of the levels? Which level should you write content for first, and why?
4. The authors present reasons both for and against using half-point levels on proficiency scales (score 2.5, for example). Name one reason for and one against half-point levels. In thinking about creating your own proficiency scales, do you feel more inclined to use or not use half points? Why? 
Chapter 2
Year-Long Planning With Curriculum Maps
_____________________
1. How many proficiency scales per course or content area does a guaranteed and viable curriculum typically contain? How do these proficiency scales impact the process of curriculum mapping? What other factors drive curriculum mapping other than proficiency scales?
2. The authors describe some types of curriculum maps as spiraling, revisiting the same standards multiple times over the course of an academic year, while other types of curriculum maps are more linear, with multiple standards appearing only once over the course of the year. Which academic subjects or content areas are more likely to have a spiraling curriculum map, and which are more likely to have a linear map? Why? How might this difference affect the way you plan your lessons? 
3. When building a curriculum map, basing it on a curriculum resource such as a textbook can have many benefits. What are some of these benefits? What are things you might want to be careful of in using such a resource? What is the process by which you and your team can evaluate the value of a resource to your curriculum? 
4. You can also adapt existing instructional units to a standards-based curriculum that uses proficiency scales. When might you choose to adapt existing units in this way? What is the process for creating a standards-based curriculum map from an existing unit? 
Chapter 3
Unit Planning With the Instructional Cycle
_____________________

1. The authors present an eight-step process for developing an instructional cycle that they refer to as recursive, meaning that the steps are revisited in each instructional cycle. How might this affect the way you and your team develop curricula for either an instructional cycle or for an entire academic year?
2. Which of the eight steps should you or your team complete prior to the start of an instructional cycle? What is the typical length of an instructional cycle? What factors influence the length of an instructional cycle? 
3. What is the distinction between accommodations, modifications, and instructional supports? Can you think of an example of each in your own teaching? How might you or your team use proficiency scales to help determine instructional supports within an instructional cycle? 
4. Step 7 of the process involves implementing an assessment data protocol. What is this protocol, and what is its purpose? Review the list of questions the authors suggest asking as part of this protocol and think about a recent assessment item in your own classroom. How might this protocol and answering these questions help you devise better assessments? 
Chapter 4
Lesson Planning and Teaching Within the Instructional Cycle
_____________________

1. The authors advocate making proficiency scales visible within the classroom, as a poster, bulletin board, projection, or the like. Why? In what ways do proficiency scales function as instructional tools? How might you bring proficiency scales into your day-to-day classroom instruction and student interactions?
2. The authors detail a three-step process for aligning learning activities with the levels on a proficiency scale. Selecting a standard you or your team wishes to teach in an upcoming instructional cycle, and following the examples the authors provide, imagine how this three-step process would play out in your own instruction planning. Which step is most challenging and why? Can you think of ways to reduce this challenge in future uses of the process? 
3. The authors reference the three types of lessons Robert Marzano described in The New Art and Science of Teaching. How do these three types of lessons align with the levels on a proficiency scale? Thinking about the subject matter you teach, how might understanding this alignment between lesson type and proficiency-scale level help you develop curricula and lessons? 
4. How might knowledge of the three types of lessons and use of proficiency scales help you develop instructional supports, such as extension for students who show proficiency with level 3.0 learning targets and remediation for students who are struggling to master those learning targets? What three factors should you consider when determining whether students are ready to move on to a new instructional cycle? What can you do if some students are ready to move on but others are not? 
Chapter 5
Assessments and Progress Tracking
_____________________
1. According to the authors, assessment is the area in which teachers will experience the most change when shifting to a standards-based classroom, and the area where traditional forms most notably do not benefit teachers or students. In what ways is assessment different in a standards-based classroom? In what ways do these changes in assessment benefit students and teachers?
2. When creating assessments that align with proficiency scales, for which score level should you create the most assessment items? Why? How does the point of the instructional cycle in which you give an assessment influence the kind of learning targets you should be assessing?
3. The authors state that students’ being able to set personal goals and track their own progress constitute one of the greatest benefits of using proficiency scales. What are some of the ways students benefit from being able to set goals and track progress? What should teachers keep in mind when helping students set their goals? 
4. When helping students set and track goals, teachers need to account for students’ ages and grade levels. What are some of the ways that goal setting and tracking differ for elementary students, middle school students, and high school students? Thinking of the grade level you teach, what goal setting and tracking strategies do you think will be most useful to your students? 
Chapter 6
Communication Using Proficiency Scales
_____________________
1. The authors make a case that schools already using proficiency scales were able to communicate expectations more clearly when the COVID-19 pandemic caused a sudden shift to online learning. In what ways was this kind of communication easier and clearer? Can you think of other ways that use of proficiency scales might help teachers better adapt to sudden unexpected situations? 
2. Clear communication obviously helps students. What are some of the more important ways the authors discuss that students benefit from proficiency scales as a means of communication? How might you imagine proficiency scales benefitting your students as a means of communication? 
3. In what ways do proficiency scales benefit parents and guardians? Based on the examples the authors provide, how might you incorporate proficiency scales as a means of communication in an upcoming event with parents and caregivers such as a back-to-school night or a conference with parents? 
4. Because standards-based classrooms and the new teaching and assessment practices they entail may be unfamiliar to some parents and caregivers, what are some ways that you can help families understand and adjust to these changes? 
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