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Answers to Chapter 2: Comprehension Questions

1. Describe the model of effective teaching presented in this chapter. How do the 
lesson segments, design questions, and elements fit together?

The model of effective teaching presented in chapter 2 contains forty-one elements 
organized according to the design questions outlined in The Art and Science of 
Teaching (Marzano, 2007). These elements and design questions are sorted into three 
categories of classroom events, called lesson segments. Lesson segments involving 
routine events are those that occur on a regular basis. Lesson segments addressing 
content are those that involve students’ interaction with academic content. Lesson 
segments enacted on the spot are those that occur on an as-needed basis.

2. Explain the key differences between each level of the scale presented in this 
chapter. What does a teacher need to do to move from Not Using (0) to Beginning 
(1)? Beginning (1) to Developing (2)? Developing (2) to Applying (3)? Applying (3) to 
Innovating (4)?

To move from Not Using (0) to Beginning (1), a teacher must become aware of and 
try strategies related to an element. To move from Beginning (1) to Developing (2), a 
teacher must correct errors or omissions in his or her use of strategies related to an 
element. To move from Developing (2) to Applying (3), a teacher must monitor stu-
dents’ responses to strategies related to an element. To move from Applying (3) to 
Innovating (4), a teacher must either integrate several strategies related to an element 
to create a macrostrategy or adapt strategies for unique student needs and situations.

3. List teacher actions and coach actions for each of the four steps of the self-audit. 
What type of feedback should the coach offer during each step?

First, the teacher completes a profile that indicates his or her current levels of per-
formance for each of the forty-one elements of effective teaching, with the coach 
explaining each element. Then the teacher selects growth goals from the elements 
scored as 0 or 1. Next the coach verifies the teacher’s selections and gives feedback 
about strategies that the teacher is using effectively, strategies that the teacher is 
using with errors or omissions, and strategies that the teacher should or could use, 
but isn’t. Finally, the coach and teacher work together to write each growth goal.

4. For each level of the scale, describe actions that a coach can take to help a teacher 
move to the next level and teacher responses that show they have progressed to 
the next level.

Not Using (0) to Beginning (1): The coach tells the teacher about research and theory 
related to his or her growth-goal element, provides or develops a list of strategies 
for the element, and explains the steps of the strategy a teacher chooses. When the 
teacher has tried the strategy in his or her classroom, he or she has moved to the 
Beginning (1) level.

Beginning (1) to Developing (2): The coach identifies errors or omissions in the teach-
er’s use of a strategy and helps the teacher correct them. The coach might identify 

Page 1 of 2

http://marzanoresearch.com/classroomstrategies


R E P R O D U C I B L E 2 2 5

Coaching Classroom Instruction © 2013 Marzano Research Laboratory • marzanoresearch.com
Visit marzanoresearch.com/classroomstrategies to download this page.

such errors by observing the teacher, gauging student responses, or watching video 
recordings of the teacher. When the teacher performs the strategy without errors or 
omissions, he or she has moved to the Developing (2) level.

Developing (2) to Applying (3): The coach prompts the teacher to monitor students’ 
responses to a strategy and helps the teacher adjust his or her instruction to achieve 
the desired student responses. When the teacher is monitoring students’ responses 
and making adjustments to achieve the desired outcomes, he or she has moved to 
the Applying (3) level.

Applying (3) to Innovating (4): The coach helps the teacher integrate several strate-
gies to create a macrostrategy or helps the teacher adapt a strategy for unique stu-
dent needs and situations. When the teacher successfully uses a macrostrategy or 
adapts a strategy for unique student needs and situations, he or she has moved to 
the Innovating (4) level.
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